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Look it up in Google

Take the first results

Print everything

Look at it

Open a
word processor

Paste interesting 
bits together

I’m
 done

!
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We’ve heard the reasons…

Badly structured assignments
Easy access to “fast-food” Web 
information
Overbooked [AP courses, after 
school sports, lessons…]
Parent expectations
Irrelevant to “Millennials”
Because [name] didn’t teach it
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Do they understand the focus?

Ask for a verbal explanation
Require an abstract
Use Thesis Builder and Outliner
Conference & scribe, then ask for a revision 
of your notes
Try reciprocal teaching

Generate questions
Summarize and clarify
Predict

http://www.ozline.com/electraguide/
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What about their reading comprehension?
Reading strategies

Active reading and repair strategies
Text structures

Multiliteracy
Text difficulty

English language learners
Learning difficulties
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Is “motivation” designed-in?

Self-efficacy (Bandura, Dweck)
Achievable challenge (Linnebrink and Pintrich)
Choice (Tomlinson & Strickland)
Task-specific feedback (Wiggins)
Mastery goals (Meece, Anderman, & 
Anderman)
Reflection, but not for external assessment
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Reminders
Doctor’s instructions
Directions to a place
Itemized tax deductions
Observations about a student
Interaction with author - interesting ideas, 
stunning phrases, questions
Notes for teaching something
Notes on a speech

Do they make correlations with other notes?



Plagiarism or Synthesis: What do They Look Like?

We taught it but they didn’t learn it

http://www.asla.nsw.edu.au/asla2004/papers/Joy McGregor Plagiarism or Synthesis.pdf
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Teaching with Notecards
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Index Cards vs. Virtual Notecards

Index Cards
Difficult to keep together
No formatting
Handwritten 
Hard to assess
Can physically reorganize, 
or lose

NB Notecards
Web access
Linked to bibliographic 
citation
Easier to assess
Can read original quote
Live links to web sources
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Reading for Meaning with Notecards

Findings
Greater comprehension
Active rather than passive process
Students must monitor their thinking
Class discussion is deeper
Questions are more thoughtful
Requires more time
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NoodleBib Notecard Components

Quotation
Paraphrase
My Ideas
Tags
Title
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Quotation

Tied to a bibliographic citation (!)
Exact passage from print or digital source

Prompts for page and paragraph
Or URL for digital sources

Can cut and paste if digital
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Quotation from a Journal Article
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The “Paraphrase” field

A difficult but important skill
Directly taught when text is simple
No classroom practice in H.S.

Hard to assess without seeing the quote
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Summary / Paraphrase
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“Paraphrase” use/assessment

Choice of text
Salient point?
Valuable as a direct quote

Summarize more than is quoted
Quality of the paraphrase
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The “My Ideas” field

Questions?
Does it fit with what I know?
Does it represent a different perspective?
Do I agree?
What is important about this passage or 
source?



Abilock & Geiger 11/16/04, rev. 09/9/05, rev 
Abilock & Smith 3/1/07

“My Ideas”….questions
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Does it fit with what I know?
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“My Ideas”…..questions
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“My Ideas” use/assessment
To use as a notepad

“Find an image for this”

Identify area of confusion 
“Find out what ‘hedgerow’ looks like”

Pinpoint a big idea
“Competing values – trust v. organic”

Indications of active processing
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Making connections
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Tricks of Apocopation

Students need permission (instruction?) to
Truncate
Abbreviate
Use symbols

Tendency to write in complete sentences unless 
told otherwise

“It takes 15 years to develop experienced 
writing and note-taking skills.”

(Scardamalia & Bereiter, 1991)
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“Tags” field

Keywords or concepts
Conflicting information (e.g., “climateVfungus”)
Comparing trends: (e.g., regions)

Controlled vocabulary
Metacognitive

Relate reading to thesis
Understand the key categories or issues
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Tags…conflicting information
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Tags
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Tag Analysis: 
Keyword lists         subtopics
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Hip Hop Music…..topical categories
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Tags use/assessment

Most difficult skill for most students
Some refused to use them!

Requires background knowledge
“About-ness” not just keywords
Add when notecards completed?
Revisit aftermost/all card completed
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“Clusters”

Groups of notecards
Flexible

Sub-topics
Issues
Categories

Bridge to outline or concept map
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Cluster Listing
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Outlines: from one 
extreme . . .  
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To the other….
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Or Maps 
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Sample Assessment – M. Nguyen, U.S. History
NoteCard Rubric: 50 points

Completeness 9/10 
• Minimum number met 
• All summaries present 
• All sections filled, particularly the My Ideas section 
• Standard writing conventions met (complete sentences, proper spelling and 
grammar, etc.) 

Clusters and tags 3/5 
• Appropriate tags 
• Appropriate or creative clusters relevant to the prompt 
• Clusters show original and organized thinking 

Quality of summaries and quotes 10/10 
• Encapsulate main ideas, controversial ideas, interesting ideas 
• Page number and/or paragraph cited 

Quality of My Ideas and Paraphrases 22/25 
• Paraphrases are accurate 
• My Ideas are not simply rephrasing of the quote, like a paraphrase 
• My Ideas relate quote to the prompt 
• My Ideas offer insight, analysis, original thought
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Teacher Observations

Using Notecards:
Deeper research

Better comprehension

Stimulates a higher level of vocabulary 
Better writing

Organization
Flow

“It’s about the journey” S. Nace
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Lessons for the future….

Subsidiary skills need to be re-taught in 
high school

Skimming and scanning
Paraphrasing
Abbreviations; note conventions

Metacognitive skills are mostly new
Require modeling and practice



Kenny Mencher, We’ve Always Done it This Way
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Use a workshop approach
Teach search strategies explicitly
Practice assessing sources (authority, readability)
Think-aloud reading strategies
Coach time-management strategies
Use student mistakes as opportunities
Analyze real problems in class
Practice writing strategies
Practice plagiarizing
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Clarify common knowledge 
Practices within a discipline or class
“It may be difficult to decide exactly what is common knowledge 
within your subject, but if your lecturer, in lectures or handouts, 
or your textbooks does not acknowledge the source you can 
assume that it is common knowledge within your subject.”*

Dates of historical events
Repeated facts in reference books

*Avoiding Plagiarism, University of Hertfordshire

http://www.uefap.co.uk/writing/plagiar/plagiar.htm
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Assess relevance first

Preview (skim), get the gist and evaluate “Hot potato 
reading” (Matthies @ Stanford

Relevant to my focus? 
On what Authority is this based?
Have I already Taken this? 
Do I need Everything or just part?

R.A.T.E. acronym or checklist (pdf)

Examining, Selecting, Comprehending, Assessing

http://www.noodletools.com/debbie/ethical/2phase/rateck.pdf
http://www.noodletools.com/debbie/literacies/information/6assess/infolit6.html
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Begin a source list early

Collects sources for plagiarism-free 
citing (organize)
Guards against duplication (organize)
Identify missing source-types (analyze)
Use interim teacher feedback (formative 
assessment)
Annotate value (evaluate, synthesize)
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Research says summarizing “works”

See details/main idea relationship
Use text structures/patterns

Follow author’s logic
Pull back from author’s words
Process more deeply

Allows own ideas to develop
Comprehension improves



Abilock & Geiger 11/16/04, rev. 09/9/05, rev 
Abilock & Smith 3/1/07

Paraphrasing emerges from interacting
Understand what you are reading

Use summary strategies
Use reading comprehension strategies

Extract they key points
“Explain what the author believes.”
Mark or extract important words and ideas
Identify details or evidence that support the author’s thesis

Evaluate the Fit 
How does it compare with what you already learned or know?
What conclusions can you draw?
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Word-substitution is not paraphrasing

Use a thesaurus to fine-tune 
language during the writing of a draft, 
not during notetaking!

WordNet
Visual Thesaurus

http://wordnet.princeton.edu/perl/webwn
http://www.visualthesaurus.com/


Abilock & Geiger 11/16/04, rev. 09/9/05, rev 
Abilock & Smith 3/1/07

Teach note taking strategies

Experiment with comprehension
Chunk reading with post-its
Peer partners - close source and restate, then write
Read for 10 minutes, then reflect in a learning log
Model teacher-prepared notes
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Teach flexible note taking

Form
Tool
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Teach the legitimate value of cut-and-paste

Keep unique words, compelling logic
Apt phrase
Eloquent argument
Visual explanation

Dialogue with the author
Disagree and offer your idea
Agree and elaborate on the author’s idea
Raise questions or show ambiguity

Develop your credibility and build your authority
Support your idea with an expert 
Compare ideas from several sources

http://www.noodletools.com/noodlebib/notes.php
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Always cut-and-paste to...

Assure accuracy of quotes
Capture poorly understood material 
When there’s no time to RATE*

*Big Ideas of Notemaking and Notetaking

http://www.noodletools.com/debbie/ethical/fourphase.html


Model cut-and paste (verbatim) notes

http://www.noodletools.com/bibtour/notecards_create/
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Interact with cut-and-paste notes
Write on the original, use post-
its or photocopy

Notes change from first to second 
reading

Specify purpose before 
interacting

Assisting comprehension? 
Marking leads to other sources?
Questioning the author? 

“Why include...?”
“What do you mean...? (“click & 
clunk”)

Questioning myself? 
“Do I follow...?” “Where does this 
fit..?”

“Click and clunk” strategy* M.C. Escher, Drawing Hands

*Klingner and Vaughn, “Promoting Reading Comprehension, Content Learning and English 
Acquisition through collaborative Strategic Reading.” Reading Teacher. 52 (7) April 1999, 741
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Verbatim notes with annotations
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A “dialogue notebook” to contain the journey

Extraction of key ideas
Right side for author’s words; left side for student
Wiki collaborative journal

Ethical use of information
Steps the student back from the author’s words

Planning
What’s next? What still needs investigation?

Student response = student voice
What confuses me...I wonder why...I think...

Self-assessment



Interactive/dialectic notebook



“Cornell” style notes page
Stopping chytrid fungus (Main idea) 
http://www.nationalparks.nsw.gov.au/npws.nsf/Content/Frog%20Chytrid%20fungus (Source) 

• Only touch frogs when necessary

• Use disposable gloves

• Clean and dry all equipment and 
muddy footwear  - even tires of car

• Never move a frog from one area 
to another

• Use a disinfectant between sites 
Brushes? Water?

original 
notes

Camping

Supplies

Procedure to stop the chytrid fungus from 
spreading. Is a full education program for 
farmers, hikers and campers needed?

Synopsis, 
question

Interaction

http://www.nationalparks.nsw.gov.au/npws.nsf/Content/Frog Chytrid fungus
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Brainstorming of notes to add on notes…
Identify patterns and trends from data
Determine causes of a complex problem
Find solutions within causes and effects
Reordering

Ranking the importance
Scoring the alternatives
Weighing the risks

Join critical elements
Cross out redundancy
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Guided practice in every assignment
Chunk mini-lessons over time
Coach students as they work
Give class time for processing
Use formative assessments
Proactively teach for student 
misconceptions in advance
Practice in various disciplines

Barak Rosenshine, Advances in Research on Instruction

http://epaa.asu.edu/barak/barak.html


Abilock & Geiger 11/16/04, rev. 09/9/05, rev 
Abilock & Smith 3/1/07

“Expert problem solvers devote more time 
early in the problem-solving cycle to 
represent and organize information so that 
they can spend less time later solving the 
problem.”*

Delay the write-up of notes

* Robert Sternberg, Teaching for Successful Intelligence, p. 45
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Essence in a single paragraph
Contains the thesis, conclusions
Checks the progression of ideas
Offers the teacher a chance to give feedback 
before the writing “investment”
Teaches summary writing

Write the abstract first
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Reflection points throughout research
Model throughout

I think…I wonder now…I am 
learning…This applies...

During stages of research 
“What worked best?”
“What do I need next?”

Log at end-of-class
“How did I do today?”
“What’s the next plan?”

Source “Do I need one 
like/unlike this?”
Self-assess @culmination 
(product/process)
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Reflection increases motivation

Reflection is a form of metacognition
Thinking about one’s own thinking - awareness of:

Self as learner
Task demands
Relationship between text, prior knowledge, reading strategies and reading 
comprehension

Controlling one’s own learning by regulating:
Self knowledge and knowledge of text organization
Planning
Monitoring knowledge
Identifying comprehension failures and using fix-up strategies

http://idea.uoregon.edu/~ncite/documents/techrep/tech23.html
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Self-assessment checklist

Documented all my sources?
Answered my information needs?
Supported my conclusions? 
What am I Forgetting? [Fishing question]
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What you can assess besides the content?

Ongoing work - feedback cycle
Annotations in “Works Cited”

Justify why source was essential
Identify unique elements that added value

Types of sources
Is this the right balance?
Did I make full uses of resources available?
Do I need to consider currency?

Student - self-assess at key places

http://www.noodletools.com/noodlebib/index.php


Plagiarism or Synthesis: What do They Look Like?

Assessment

http://www.asla.nsw.edu.au/asla2004/papers/Joy McGregor Plagiarism or Synthesis.pdf
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Big ideas of notes

Notes are my thinking tools, not “doing school”
for the teacher
All researchers have feelings of being 
overwhelmed during notetaking
Notes are containers based on the source, 
purpose/product, and user
Note taking is a process of understanding, not 
scribing
Citations document your authority
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Why writing?

"The style of writing is changing -- it's 
becoming conditioned by models and 
forms…you start to lose a lot of artistic 
and aesthetic quality.“*

Writing as art
Writing to think
Writing to communicate

*Jeffrey R. Young. “Professors Give Mixed Reviews of Internet’s Educational Impact.” 
Chronicle of Higher Education 8/12/05 http://chronicle.com/free/v51/i49/49a03201.htm

http://chronicle.com/free/v51/i49/49a03201.htm


Plagiarism or Synthesis: What do They Look Like?

http://www.asla.nsw.edu.au/asla2004/papers/Joy McGregor Plagiarism or Synthesis.pdf
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More?
The Ethical Researcher 

http://www.NoodleTools.com/debbie/ethical

http://www.noodletools.com/debbie/ethical


Debbie Abilock debbie@abilock.com 
Sue Smith SusanS@Harker.org

Beyond Cut-and-Paste: 
No More Cat and Mouse, Revisited

mailto:debbie@abilock.com
mailto:SusanS@Harker.org
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